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Statement oflntent

At Aintree Davenhill Primary School, we believe that learning should be a lifelong process
and a rewarding and enjoyable experience for everyone. Through our teaching wesfocus
inspiring the children to learn, equipping them with the skills, knowledge and understanding
necessary to be autonomous learners who reach their full potential. Every child has the right
to the best possible education. We aim to ensure that all puplgardless of ability, SEND

or circumstances, reach their full potential. We believe that appropriate teaching and
learning experiences contribute to children becoming successful learners, who lead
rewarding lives as responsible citizens.

Our school mottas Excellence and Enjoyment meaning that we want our pupils to achieve
excellence, whilst thoroughly enjoying their learning by engaging with a knowledge rich
curriculum.

Following the 2012 London Olympics and the rebuild of Aintree Davenhill, wadethe
Olympic values mirrored the values that we wanted our children to aspire to.

Excellence, Inspire, Courage, Determination, Respect, Friendship, Equality
Our vision is for our pupils to develop:

1 alove of literacy, in particular a love of readimgldooksg having an extensive
understanding of vocabulary. To use examples of good literature to inspire them as
writers

1 excellent mathematical skills, able to apply their secure knowledge of number bonds,
multiplication tables and calculations to solvathematical problems and to
develop financial competency

9 as critical thinkerg, developing memory through a knowledge rich curriculum

1 the determination to keep working at something even when it becomes difficult or
the courage to bounce back from difficsituations

1 through friendships a strong sense of community and belongicigss, school and
the local community. A keenness to support and help others through-faisihg
events

1 anincreasing understanding of equality and diversity and an ability ta@&relour
differences

1 a curiosity for and a growing understanding of how their world has developed

1 respect for and empathy with the local environmepdeveloping into an
understanding of the impact of our actions/needs on our planet



1 healthy minds and bodgethrough a robust PSHE curriculum with opportunities to
discuss feelings and worries. An understanding of the benefits of a healthy diet and
exercise regime.

Our curriculum has been f@esigned to ensure a collaborative approach to promoting this
vision.

This policy provides procedures aimed towards ensuring high quality teaching and learning
throughout the school.

It aims to:

Embed an agreed range gdod practice across the school.

Ensure consistency throughout the school.
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Provide a unified focus for monitoring learning and classroom practice.
Ensure that the needs of pupils are met.

Improve and enhance the quality of teaching.

Ensure that pupils are receiving a broad, balanced and relevant curriculum, méweting
requirements of the national curriculum.

Ensure that teaching is appropriately differentiated for all pupils.
Establish targets for improvement.

1 Enhance the professional development of staff.
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LegalFramework

This policy has due regard &l relevantiegislation and statutory guidance
including, but not limited to, the following:

1 Equality Act 2010
1 DfE (20230 W tryNahaol-accountability in 262
1 DFE(2050 W{ LISOAl f SRdzOF GA2ylf ySSR& FYR RA&Ll oA
1 STA (240 W gelrdiibuddation stage: Assessment and Reporting Arrangements
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This policy operates in conjunction with the following school policies:
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SEND Policy
Marking andreedbackPolicy
Behaviourand RelationshipBolicy

Assessment Policy

Implementation
Roles andResponsibilities

TheGoverning Bodys responsible for:

T

Ensuring reports are provided by the headteacher anbject leaderandthat action is
takenwhere areasare identified as requiring improvement.

Ensuring theGoverning Bodyneets regularly to monitor progress against targets.

Visiting the school to increase knowledge of classroom actawiti/conducting the
following activities:

- Observing lessons

- Viewings¥ LJ Sa& 2F LJzZLIAf aQ o2 NJ
- ViewingRecords ofAchievement

- Talking to pupils about their experiences

- Talking to teachers about their experiences

- Reporting their findings to the entirGoverning Body

TheSLTis responsible for:

T
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Taking a general overview of then@sphere in the school on a dag-day basis by
visiting classes and talking to staff and pupils.

Liaising with parents to ensure needs are being met.

Working in classrooms.

Carrying out focussed classrodmsed observations.

Reviewing and commenting grlanning.

Discussingnd-of-yearreports with staff.

Completing a selévaluation2 ¥ (1 KS &d0K22f Qa ljdatAde 2F GSI
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Acting as role models for teaching staff.
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Subject leaderare responsible for:

1 Developing and reviewing curriculum policies and schemes of work in collaboration with
colleagues.

1 Taking accountability for the progressmfpilsin their given subject.
1 Reporting on the effectiveness of the curriculum to BeTand theGoverning Body

1 Providing professional advice to ti@overning Body.

Teaching staff are responsible for:

1 Monitoring and evaluating their teaching.
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Seeking professional dialogue and constructive criticism from #pgiraiser or a
member of the SL

Reviewing their planning regularly.
Setting appropriate and challenging targets for pupils based on ability.
Collaborating with colleagues to moderate pupil achievement.

Involving parents and other professionals in the monitoring process.
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Completingatermly review assessing the progress of their pupils.

Pupils are responsible for:

Being on time for school.

Being prepared to learn.

Placing coats and bags in the appropriate area.
Storing personal belongings in the area provided.
Not eating or chewinguring lessons.

Being attentive.

Listening to and following all reasonable instructions.
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Treating everyone with respect.

ExternalMonitoring

The support of leaders from local schools will be sought to evaluate the work of the school
through professional discussion and joint lesson observations.



Ofsted inspections will be used to identify strengths and weaknesses, and to develop an
action planfor improvement.

SeltBvaluation
Discussion witfsenior Leaders

Senior leaders should discuss the following questions to assess the quality of teaching at the
school:

1 What is the school's view on teaching?
1 What is being done to monitor teaching?

1 How isassessment used to inform planning, ensure appropriate challenge, set targets
and provide feedback?

1 To what extent do teachers use assessment within the lesson (for examptle mini
whiteboards and questioning) to ensure that all pupils understand the leskmtives?

Are judgements based on the interpretation and evaluation of data and evidence?
Are strengths and weaknesses in teaching and management identified?

What strategies dd@ Asemploy to support learning?
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Do pupils work independently, eaperate to sdve problems, develop workplace skills
and understand what they need to do to improve?

1 What happens if pupils are absent or fall behind with their work? What support is in
place to help them?

Discussion witlrupils

The following questions should lokscussed with pupils to assess the quality of teaching at
the school:

Do you knowthe areas in which you need tmprove? What are they?
How do you knowthis? How often do you work othese area3

How do you know when you hawaproved?

How doeghis help your learning?

1
1
1
1 Who helps you tamprove these areas for developméh¥What sort of things do they do?
1
1 Tell me about this piece of work. What were you learning?

1

Show me a piece of work that you are really proud of. Why?



91 Do you know how to improve your work¥ you have the opportunity to improve your
work?

1 What do you think about your maths/English homework? What do you think the school
could do to make maths more enjoyable/interesting for you?

1 Which aspect of maths/English do you find challenging/difficult?

LearningEnvironment

Setting theTone

The teacher will set the tone for the morning and afternoon sessions by taking the register.
SeatingArrangements

The teacher will consciously decide upon and plan the seating arrangements for pupils in
order to maxmise educational attainment. Arrangements will be changed to suit different
activities and to allow students to work independently. A seating plan should be available
for those providing cover when the teacher is absent.

TheQassroom

It is imperative tlat the learning environment maximises opportunities to learn. Displays are
changedon ahalf-termly/termly basisand geared towards aiding learning, not providing
distraction. Desks should be free from clutter and arranged in a manner providing suitable
space for all. The room is waelkntilated and maintained at a suitable temperature. All

pupils are encouraged to drink water during lessons.

Our Philosophy
Through our teaching philosophy, pupils are encouraged to:

1 Listen to each other.

1 Adopt various roleg groups.

1 Volunteer thoughts and opinions.

1 Respect the thoughts, ideas and contributions of others.

1 Give honest and positive feedback.

To encourage all pupils to contribute to lessons, teachers:

1 Allow all pupils the chance to contribute without beingpterrupted.



1 Allow sufficient thinking time between questions to allow pupils to consider their
responses.

1 Plan time in their lessons for pupils to discuss their learning with a partner or group
before committing to a response.

We reward and recognise achievement in the following ways:

1 Praise more than criticise, using formal and informal approaches
1 The school formally rewards pupil in the following ways:
- Commendation stickers
- Speakingtal KS LJzLJAf Q& LI NByda LINIAaAiAy3d GKS
- Inviting the pupil to see th&LT
- Achievement assemblies
- ClassDojo points
1 The school informally rewards pupils in the following ways:

- Congratulating pupils discreetty in class
- {F@Ay3 WgStt R2ySQ G2 GKS gKz2ft S
- Writing positive feedback on written work
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The teacher will manage disruptive behaviour by:

Highlight examples of positive behaviour from other members of the class.
Using norverbal cues such as raising eyebrows or frowning.

Referring to the pupil by name.

Quietly speaking to the pupil while thest of the class is engaged.

Giving the pupil a task to encourage responsibility.

Reminding the pupil of the sanctions that follow a poor choice.

In exceptional circumstances, calling for support from another member of staff.

T
T
T
T
1
1
1
T 9y adNRAyY 3 BekaSiousRolicRi2atin@rad to at all times.

To ensure that the quality of teaching is of the highest standard, we commit to ensuring that

our teachers:

1 Understand what excellent teaching is.

LJdzL.



Creatively plan and deliver lessons.

Motivate pupils effectivel.

Enjoy and have a passion for teaching.

Continue to learn and enhance their skills.

Hold high expectations for all pupils.

Understand how thinking and questioning develop learning.

Are consummate professionals.

Engage pupils of all abilities.

Seek out ad accept constructive feedback from peers, pupils and parents.
Are given opportunities to lead.

Involve parents and carers in their teaching.
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Understand and implement effective behaviour management strategies.

TeachingSrategies
TheCQurriculum
Receptiorclasses follow the EYFS curriculifears %6 follow the national curriculum.

The curriculum is balanced, with suitable proportions of time spent on statutory and non
statutory subjects. The curriculum is carefully timetablaadd content is suitable fahe age
and ability of the pupils. In addition, the curriculum is made accessible to all through
differentiation and the provision of the necessary resources.

While teaching the national curriculum, wider aspects of learning, such as the development
of scial skilsandseB A G SSYx | f a2 F2N¥Y | AAIYATFAOFyYy O LI

Planning andPreparation

Lessons are clearly linked to the national curriculum. They are differentiated to clearly show
how pupils of all abilities are catered for.

Lessons have clearly identified learning objectives and success criteria, showing continuity
from one lesson to the next.

Lesson plans clearly show how teaching assistants are used to enhance learning. Each plan
contains a list of resources to be used idgrthe lesson and how these resources will
complement teaching.

The s$ructure of the lesson isnade clear.



The school gives teachers adequate preparation, planning and assessment (PPA) time, as
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Delivery

Lessons are delivered in a confident, lively style with good projection. Lessons are balanced,
in terms of teacher and pupikd activities, and cater for different learning styles. A range of
lesson types are used including practical, vistiamatic, investigative and group work.

Resources

Resources are prepared in advance and made readily available to pupils. They are accessible
to all and appropriate for the learning objectives of the lesson. In addition, they cater to
LJdzLJA f & Q aRikgrstyl&sNBRsbiirce$ a8e shared between teachers and departments in
order to facilitate good practice.

In-Aassupport
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planning and preparation, and possess a good knowledge of the needs of individual pupils.

They support different focus groups at different times (for example, pupits SENand

academically more able pupils). In some circumstantAsare utilised on a on¢o-one

basis with a child in need of additional help.

Pupillnvolvement

Pupils are provided opportunities to folledzLd G S OKSNB Q Y I Nl Ay 6A (K
also allowed opportunities to mark their work (seésessment), and that of their peers
(peerassessment). The learning objective of each lesson is explained at the start and

displayed throughout.

HighExpectations
The school sets high expectations &l pupils, regardless of ability, circumstances or needs.
SEND

Pupils with SEND are treated as individuals. Every pupil is provided with the appropriate
support.Pupilscausing concern are discussedsaflmeetings and, if necessary, additional
professonal support is provided. Teachers also discuss, informally, the needs of individual
pupils enabling all teachers to be aware of pupils requiring support. In addition, the school
has adopted &END Poliayontainingstrategiesand procedures for assistirggir pupils with
SEND.



Assessment
BaselineAssessment

Following the introduction of the Receptid@aselineAssessment in 2020, the schames
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FormativeAssessmentAssessment fokearning)

Formative assessment creates a positive learning environment whgréscan see the
steps necessary for their own success. It enables teachers to set appropriate work at the
level necessary fqrdzLJAcodn@in(ing progress.
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principle that pupils will improve most if they understand the aim of their learning, where
they are in relation to this aim and how thegn achieve the aim.

Formative assessments are used to:
T RSOASE OKAfRNBYQa (1y26ftSR3IS 2F LINBGA2dza f S|
1 Identify LIdzLJtrengtks and gaps in their skills/knowledge.

1 Identify the next steps for learning.

1 Inform future planning.

1 Enable appropriatstrategies to be employed.

1 Facilitate the setting of appropriate targets for the class, group and individual.

1 Track theLJdzL ¥atke 61 progress.

1 Facilitate an evaluation of the effectiveness of teaching and learning.

1 Inform future teaching and learningrategies.

1 Identify individuals and groups for specific intervention support.

Formative assessment will not be punitive. It is used to guide teaching and learning and help
LJdzLIA £ & F OKAS@S GKSANI GFNBSGad LG Aa y2i0 dzaSR
Formah @S | aasSaayYSyd Aa y2G AyOftdzRSR Fa LI NILI 27F
part of SEND Support Plans

Methods of formative assessment include the following:

9 Question and answer sessions
i Hot seating

1 Quizzes



l

Seltassessment

SummativeAssessmen(Assessment ofearning)

Summative assessment is important for:
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Summative assessments:
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Identify attainment throgh oneoff tests at any given point in time.

Record performance in a specific area on a specific date.

Provide end of key stage test data against which the school will be judged.
Ensure statutory assessments at the end of KS1 and KS2.

Provide informatiorabout cohort areas of strength and weakness to build from in the
future.

Areusedtdh Y F2 N GKS 2dzRASYSyYyd YIRS | 62dzi F LIdzLIA
subject.
I NE dzaSR (2 2dzR3IS | GSIFOKSNRA LISNF2NXYIyYyOSo

Are used to monitor the progress of individuatelagroups of pupils.

Methods of summative assessment include:
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Endof-yearassessments

Externalassessmentsuch as the national curriculum tests.

EYFS

Focussed observations

Children are identifiedcanda focussed observation is carried out on these children. This
involves focussing on the child for approximatédminutes ancthe practitioner being
aware of their progresdf appropriate, the adult will support play when conducting this
observation.Thenext stepsthat areidentified will inform future planning.

ShortObservations
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practitionersobservewhat the child has done. Both the long and short observations are

used to providanformationto assess and complete the EYFS Profile temaly judgements

are made using this information.






